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an essay 


ON 


the teaching of reading. 


Tom takes the soap ; • 

He dips the soap in the water, 
He rubs it in his hands, 

He washes his hands, 


Tom takes the flannel, 

He soaps the flannel, 

He washes his face, 

He washes his neck. 

Go on to let him pour away the water, put back the soap, dry his face, 
neck, hands, put on his coat, &c. Omit half of the above or put in more, 
but get the children to fancy it all ; let them often give the next step, and 
do not be afraid of reading what has just been said. Do so with putting 
on boots, brushing hair, lighting pipe, making tea, finding egg, taking 
it in and boiling it. 

To these lessons, "then,” "after that,” "because he is dirty,” "till it 
is full,” may be gradually introduced, or "yesterday” may be prefixed, 
thus changing the tense, &c., &c., till a book be used. 



READING AND RECITATION. 

By T. G. Rooper, H.M.l. 

IT has always seemed to me a pity that our school exercises 
in Recitation and Reading should be so little progressive 
After a generation of a system of National education Mr 
Punch is, perhaps, right when he gives the following verse as 
a specimen of the London Board School boy’s language in 
which a ragamuffin describes the efforts made by the School- 
boys’ Happy Evening Association to amuse him 

“ Pickter books, paints, scales and weightses' 

For plying at shop ! Ah ! I tell yer it’s better 
than stooping for hours over slateses, 

1 hough that's all serene in its \vy, I serpose, as 
yer carn’t get on fur wivout laming, 

Not these times, yer carn’t, and I’ll ’ave ter brush 
up at the Board School afore I goes arning, 

Leastways Muvver sez so, and she’s mostly right. 

I ’ave got to larn figgers and spellin’, 

And do a fair ‘ Standard ’ afore I turn ten year, 
and then , Muvver sez, there’s no tellin’ 

Ow ’igh I may rise.” 

In the London dialect, way is pronounced wy, and the 
newsboy deafens the passer-by with shouts of Dily Piper . 
Mother and without are called muvver and wivout ; spellin' is 
sounded without a final g , and how without the initial h . Yet, 
no doubt, the newsboy might pass in reading and belong to a 
school pronounced excellent. 

Defoe, in his journey from London to the Land s End, 
published in 1724, narrates an amusing story of a schoolboj 
a t Martock in Somersetshire, who translated the Bible into 
the Somersetshire dialect as he read in class. 

“ I observed,” says Defoe, “ the boy read with his eyes still 
°n the book, and his head (like a mere boy) moving from side 
to side as the lines reached across the columns of the page. 
Uis lesson was in the Canticles, verse 3, chap. v. The wor s 
were these : ‘ I have put off my coat. How shall I put it on r 
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I have washed my feet. How shall I defile them ? ' The bov 
read thus, with his eyes as I say full on the text : ‘ Chav t 
doffed my cooat. How shall I don ’t ? Chav a washed my 
veet. How shall I moil ’em?' How the dexterous dunce 
could form his mouth to express so readily in his country 
jargon the words which stood right printed in the book I 
could not but admire.” 

Now the London newsboy can hardly be said to speak a 
dialect, for a dialect is not the same thing as a corruption of 
the Queen’s English, and the English vernacular seems 
almost worse at the end of the 19th century than in the davs 
of Queen Anne. 

It has always appeared to me that a false emphasis has 
been placed upon mechanical reading, as though it were the 
corner-stone of education. 

In our educational curriculum, the value of learning to 
speak correctly has been underestimated, and the value of a 
mechanical pass has been overestimated. Correct speech is 
no unimportant natter, because a child cannot learn to talk 

™lc \ P JZ r '/ ' Vi,h0Ut learning at ,he same time «° pay 

own self re y r" Ct ! t0 other people, and to increase his 
zeneral knnTa b '‘ S “ JeS ac< l uirin S a reasonable share of the 
Thas^ T 86 ' VhlC, ' iS CUrrent in his generation, 
lasting- nar/of ^ emed to me that the most valuable and 

teaching of the child'™ 1 ^ m an infant sch ° o1 is the 

An Inspector is ant ^ t0 S P ea ^ anc * understand English. 

of this instruction because^ ^ and im P ortance 

themselves to an C v . e tae res ults of it have never lent 

a mechanicafskm 1 " ^ percenta ge- 

adding and subtractin f r m read * n £ f rom a book, and in 
a few months at almo^ '^ Ures on a slate, may be acquired in 
so quickly acquired ?! PeH ° d ° f life - What cannot be 
n glish, that is, to be hi ° ^ 0vver to speak and understand 
assimilate the contents t t0 ta ^ e P ar t in a conversation and 

P ace where the children° k°°k- fbe infant school is the 

use of the English ton » ° U ^ d ac< I u ’ re the rudiments of the 
now edge of the English'^ ^ ^ now that a rudimentary 
strn 1 ^^ 6 ^ 6 ^- n Rlish ° n ^ Ue * s usu ally understood to be 

Grammar T ^ *" d 1 “ »“ dl 

> however, as Parents take in this subject. 

worked out in the Code through 
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parsing and analysis, is not the art which the parents of the 
children desire them to acquire under this name In 
learning any language there is something much more 
fundamental than grammar rules, something which gram- 
marians apply themselves to explain with only partial 
success. 1 he learner has to cultivate a certain linguistic 
feeling till it becomes an instinct, by which he is led 
unconsciously to choose and employ certain words and forms 
of expression while rejecting others. I am referring to what 
is known as sentence making by analogy. For example, the 
child learns one day by hearsay from his elders a sentence 
like, “ My mother put my boot on.” From this he forms a 
sentence by analogy when he constructs for himself the 
analogous sentence, “ My sister put my sock on.” Common 
forms of sentences and common ways of connecting them so 
as to express what is in the speaker’s mind, and thereby 
communicate it to others, stamp themselves on the child’s 
memory by daily usage and practice in the art. The famous 
Gouin method of learning French seems to me to be sound 
because it recognises this fact. Rules of grammar help, in 
the end, to simplify a child’s linguistic experience, but they 
are a hindrance if commenced too early. At the age of ten 
or eleven, I think a child may usefully read a book like 
Cobbett’s “ English Grammar,” and that work would, I think, 
form a good reader for Standard IV. If attention be paid to 
rules of grammar before the child can speak instinctively 
with some degree of correctness, the child is apt to overlook 
the many ways of expressing what he wants to say which lie 
outside of grammar. I allude to gesture, emphasis and 

varied modulation of voice. 

In one of the late Mr. Du Maurier’s pictures in Punch, a 
small elder sister, charged with the superintendence of the 
nursery tea, runs to tell her mother of a breach of discipline, 
which she describes in these words : “ Mama, you said '' en 
we eat butter with our bread we are not to spread anyt ing 
else on it. Alfred has buttered his bread and Liebig-potte 
meated-it too.” The verb to Liebig-potted-meat is g°° • e 
child must needs learn to make sentences by analogy m 
way, often greatly daring, but children can no more ea ^ 
speak well without such rash attempts than the) can ea 


swim without plunging into the water. 


It is only by such 
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ZIZ7 combined with constant supervision and correction 
L the oart of their elders, that they can make progress and 
avoid solecisms. But the child under proper supervision 
is not learning parrot-wise. He is rather pursuing the 
scientific method of repeated experiment, in which failure is 
instructive and formative as well as success. In these 
experiments in talking English, the child must use his 
constructive faculty. 

There is no difficulty in finding subjects to talk about in an 
infant school or nursery. A few pictures from the summer 
and Christmas numbers of the illustrated papers, and a few 
of the advertisements, such as the best artists have not 
disdained to paint, such as Millais’ “ Bubbles,” will supply a 
suitable basis for conversation. Everyone will have noticed 
that quite small children love to use a new word as soon as 
they have heard it, provided that it relates to an object that 
interests them — even a rather long word. 

In any infant school, every lesson or occupation, whatever 
else it may be, should be a language lesson. Within certain 
limits, this applies even to manual occupations. The usual 
way (I wish I could say the disused method) of teaching 
infants to read appears to me to violate all sound sense and 
pnncple. They are (or were) first taught their letters, that 
' ’ ,Z n ™ eS °[ them - whic h accounts for the remark of the 

spell ’orsp T h and a bo and a bar and a Bess don’t 

introdu ] * nOW does.” The children are next 

letters, and ^ ° f WOrds b T combinin g the 

Process the child starts wTth X sentences - During all this 
ends with concrete facts abstractlons and symbols and 
^at have ^^2 The ™thod » logical, but 


picture of Red Ridin^H^? 1 W J th sometb ing concrete, say a 
in sight of the class Th° P^ cture be placed well 

narrated in a convict,.: ^ et tbe cb ildren hear the story 


^srr&tGci * ' JiviTi 

circumstance which chiTH^ Wa ^’ ab that attention to 
™ Uch interrupted with m ^ l0Ve ' ^ et tbe narra tive be 
1 e picture. The interest e f Sll o ,ls and constant reference to 
Partly by their pointing- on? • 1 ? c hildren will be maintained 
ear a hout in the storv 'j * e P' cture details which they 
answers in complete senten anC ^ art ^ b Y constructing their 

Ces ‘ bor almost the whole art of 
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teaching English in the early stages consists in training the 
children to form their answers in complete sentences, instead 
of in single words or fragments of sentences. On occasion, 
a n answer may be demanded in a single word, but children 
should be able to express themselves in complete sentences 
when asked. 

After the children have learnt the story of the picture, it 
may be used on another occasion as the basis of a reading 
lesson. It has been used for a lesson in speaking ; it will 
now be a suitable foundation for a lesson in reading. If for 
quite beginners, the method will be as follows : — The picture 
of Red Riding Hood being placed in front of the class, the 
children’s attention is directed to the cloak. “Tell me in 
one word what is the colour of this cloak.” The answer is 
red. Let the children repeat the word red very slowly and 
clearly till they succeed in separating the first letter from the 
rest of the word and can say it apart from the other letters, a 


feat that requires some practice, but which leads more than 
any other exercise to clearness of pronunciation. R-r-r-r-ed. 
It may help to utter the word “ bread in order to produce 
the rolling sound of r. Now tell the children to watch you 
while you show them how this word may be written on the 
board. Let the children sound r r-r-r while you write the 
letter then while you write “-ed,” let them sound these 
two letters in combination. You will note that you are 
teaching the first letter— the r— phonically, and the rest o 
the word on the “ look and say method. The name o 
letter r, as distinguished from its sound, may be convenie y 
introduced by teaching that “ r says r-r-r-r-r. 

The next step will be to resort to word building, 
did Riding Hood find her grandmother: In e ’ . f 

proceed with “ bed ” as with “ red,” teaching t e ne ' P 
the word-that is, the sound and the name of *-p homca X 
as before, and the “-ed” on the “ look and say ^method. 

The list of words ending in e y difficult 

extended. We must remember that abstractions ^ 

and distasteful to children, and that a "^ 1 . tt ® n * qu j n tessence 
abstract thing. It is doubly abstract a 

or sublimation from the concrete. , -i t ^ e written 

itself a symbol for the thing s1 ^ ® ” G f a symbol. 
Ax-f til** ^rinlcen word 


is 

word k 
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The plan which I advocate reduces the difficultjT^^p 
to read because it makes the exercise less abstract. pv ^ 

• • nhi Irl spps that writino* ic ~ r °rtl 


read because it i ljajv ^ u act. p r 

) beginning, the child sees that writing is an expression f 
ae word which he has in mind. The word is a symbol Z 
The child starts with the object or a pic 

the 


vora wmcu »<= — w^iu is a symbol 

The child starts with the object or a picture of it . i?*" 
to utter the spoken word, that is the name of 


i r j u ' “<*ine of 

something in the picture, and he passes on directly to th 

mode of expressing the spoken word in writing. When th* 

child repeats the word “ red/’ and has the sound of it st n 

ringing in his ears, while he is still looking at 

“red cloak” in the picture, he can easily connect with th 6 

word the printed symbol “ red,” while it is being built up i 6 

his sight on the blackboard. ^ 


(To be continued .) 


mental overstrain in education. 

a Paper read to the Richmond and Kew Branch , P.N.E.U . , 

By G. E. Shuttleworth, B.A., M.D., &c. 


In venturing to make a few remarks to this Society upon a 
somewhat trite subject I must plead as justification the fact 
that, notwithstanding much that has been said and written 
in the way of warning by men and women more experienced 
than myself, there still exist indications of a tendency to 
mental overstrain in certain departments of education. In 
the consideration of the subject it may be well to clear the 
ground by discussing the questions (i) What is education? 
and (2) What is meant by educational overpressure, or such 
pressure in education as is likely to result in mental overstrain ? 
and (3) finally, to inquire into the incidence, the causation, 
and the signs of such overpressure. A few words may 
follow as regards prevention and treatment. 

To answei the question, What is education ? it may be 
useful to consider what it is not. W ith some so-called 
educationalists I fear the idea still lingers that it consists 


in cramming a mind with as much of as many subjects as 
possible. Our laughing philosopher Mr. Punch has, however, 
very truly observed that “you cannot ladle grammar, 
arithmetic, and geography into a child s brain as jou wou 
brimstone and treacle into his stomach”; indeed a smattering 
°f philology will serve to show that the word education 
means not “putting in” but “ drawing out. As roe 
truly remarks, “The purpose of teaching is to bring ever 
more out of man, rather than to put more and more into him. 
And, bearing in mind the physiological interdepen e ^ 
bodily and mental development, we may sa> 1 ^rnduce 
education consists in processes of training whic "l 
in a given individual the most favourable e\ utl °' t : ona j 
of all the faculties both of body and mind. that 

eduMtin^ni ,„;ii /-if rmir.se recognise th 



